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The discipline of architecture can be traced to the seventeenth
century when t was given official recognition by the French
govemment. Louis XV established the Academie Royale
d’Architecture, which then became known as the Ecole des
Beaux-Arts  (Egbert, 1980) a school for training architects. To
understand such things as the design of omament, mathematics,
surveying and all the details related to the construction of buildings, it
was necessary to go to different masters to be instructed in each
area, which prolonged the time to complete all the studies. As a
result, Francois Blondel formed a School of the Arts, in which several
professors proficient in each subject would teach in the same place
in order to instruct the student in architecture through the analysis of
precedent and the application of reason.

/ICTOpYSt apXUTEKTYPHOM OUCLMNIINHL MOXXET ObTb MPOCExeHa

HauYHas C CeMHaaLIaTOro CTOMeTUs], Koraa oHa Bbina oduLmanbHO

npu3HaHa NpaBnuTensCTeoM PpaHumn. Jiyw XV ydpeann Kopones-

CKYIO aKaeMuio apXITEKTYPbI, KOTOpasi MosnHes Crana 1M3BecTHa \
KaK Oxonb-ae-bos-Ap (Egbert, 1980)" — LiKomy A9 NOArOTOBKU \
APXUTEKTOPOB. YTOBbI MOCTUYb TaKe MPEMYOPOCTN Kak MOCTPoe-

HVe OpHaMBHTa, MaTeMaTVIKy, FeOLe3V o U BCS HIOaHCEI, OTHOCSILLI-

6Cs K CTPOUTENBCTBY 30aHWM, O/ OOy4eHns B Kadkoon cdepe

3HaHNs BbIN0 HEOBXOOMMO MEPEXOINTb K PasHbIM MacTepam, YT

YOJWHSAMO Bpemsi, HeobxomuMoe AN1A 3aseplieHns obyyerus. B

peaynerare, OpaHcya BnoHgens cospan Llkony wckyccts, B

KOTOPOW HECKOMBbKO MPOdECCOPOB, KOMMETEHTHLIX B KEXKOOM 13

NMPEOMETOB, Y4MNM CTYAEHTOB apXUTEKTYPbI, HE CXOAs C MecTa, C

MOMOLLEIO aHAnM3a MPOSKTHbIX 8HAJIONOB VI MPUMEHSISt MPUHIH-

HO-CNEACTBSHHYO JIOMVIKY.

The more idealistic focus of education at Weimar Bauhaus
was on the integration of form, craft, and technology; with
workshops headed by two masters to ensure the students'
practical and theoretical development. The Dessau Bauhaus
represents the first large building to characterize the Modern
Movement's new conception of form and space, the use of
modern materials, striving for freedom from constraints, and
the attention paid to star designers. Walter Gropius
developed the plan of the Bauhaus and collaborated with the

B Bayxay3e B BaliMape obpazosaHvie axLieHT1poBasio bonee
NOEaTMCTNHECKN (DOKYC — MHTEMPaLO (hopMbl, peEMECHA U
TExXHOMOrNM; MacTepckue BO3MIaBSIM MO ABa Mactepa,
YTOOb! rapaHTUPOBAaTE EAVIHCTBO MPaKTUHECKOrO U TEOPETU-
YECKOro pasBuTVS CTydeHToB. bayxay3 B [eccay sBnser
Co60V MEPBOE KPYMHOE COOPY>KEHVIE, MPY3BaHHOE BOMJIO-
TUTb HOBYIO KOHLIEMLMIO ChOpMbsl 1 MpocTpaHcTea Cospe-
MEHHOrO [IBKEHWS], MCMoNb30BaHne HOBEVILLIMX MaTepua- |

instructors and students at the Bauhaus to enact the design.
Participation in the process of design by the users of the
building enhanced their appreciation and knowledge of the
resulting facility (Sanoff, 2007).

Throughout the mid-nineteenth century, American architects
received most of their training as apprentices in the offices of
self-taught established architects. Although the pedagogical
methods employed in the training of architects have evolved
principally from European models, the idea that such training
should be located in a university, rather than within the
profession or in specialized academies, originated not in the
Old World but in the New. Architecture schools had their
origin in the United States after the Civii War where Its
founder, Richard Morris Hunt, modeled the education
program on his Ecole de Beaux-Arts training. The standard for
American architectural education was, however, set by
William Robert Ware who surveyed architectural programs in

NoB, 60pbOy C OrPaHUYEHVSMM U BHUMAHWE, YOENSEMOE
3BE3AHbIM MpoeKTaHTam. Banstep [pormyc padpatoran
nnaH bBayxaysa v cOTpyOoHWMYan C nperofasatensvia iy
CTYHAEHTaMN B pearm3aLim npoekTa. Y4actue B npoLecce
MPOEKTVPOBaHYS  MOJb30BaTeNel 3AaHNs  MOBbICUIO WX
OLIEHKY 1 BOBMOXXHOCTb MOHMMaHWS TOCTPOEHHOrO 06paso-
BaTebHoro yypexxkaeHus (Sanoff, 2007).

Ha mpoTsKeHv cepennHbl AEBATHaALIATOrO Bexa OyayLuve
aMEePUKaHCKNE MPOEecCroHalibl NoyYasii MOAroToBKy Mo
Oorbliier YacTu kak MoaMacTepbsi B omcax MpYidHaHHbIX
APXUTEKTOPOB-CaMOYHEK, XOTH MedarorM4eckue MeTodpl,
MPVIMEHSIBLLIMECST B MOArOTOBKE apXUTEKTOPOB, 9BOSIOLIMO-
HMPOBaM, rMaBHbIM 0BpPasoM, OMMPasicb Ha EBPOMENCKIE
MOZeNM, UAEs, YTO 9Ta MOArOTORKa OMKHA ObiTh OKaM30-
BaHa B YHWBEPCWTETE, a He B MPO(ECCHOHATLHEIX W
CneumanavpoBaHHbiX akagemmnsix, O0epéT Hadano He B
Crapom CeeTe, a B Horom. B CoennHERHbIX LLITaTax mepsast
APXUTEKTYPHAA LUKOMAa MosiBAIach Mocne  [paxaaHCKon
BOVHbI, KOraa eé ocHoBaTenb Pudapn Moppuc XaHT (Richard
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Europe and launched an American program similar to the
German system of classroom training in engineering and
history in contrast to the French beaux-arts emphasis in
design and graphic presentation. Many of the features of
today's design studio —the unquestioned authority of the
critic, the long hours, the focus on schematic solutions, the
rare discussion of users or clients — were the result of a 150
year-old system.

Architectural educators have been discussing the role of the
architect since professional education has been formalized.
There are educators who continuously massage architectural
curricula to maintain a sense of by introducing topical areas of
current interest. To assure quality, relevance and the
competent performance of students, there is a formal and
rigorous accreditation process of architectural schools. There
is also an abundance of regional, national and interational
conferences where educators meet to discuss and debate
the elusive future of educaton and the architecture
profession. Recent discussions pertaining to the role of the
architect, however, are responding to the shrinking decision
making domain of the profession and its impact on the loss of
environmental quality.

If the intent is 1o examine the effectiveness of architectural
education in shaping future professionals, it can in part, be
assessed by the quality of built architecture, and by the way
in which the public values the contribution of architects. It is
no longer a debatable issue that much of what the architect
does is invisible. This is partially explained by the fact that it
occurs in a private sanctuary that is rarely penetrated by the
public, unlike other professions where the public is in direct
contact with the delivery of professional services. It is also
evident that the public does not normally come into contact
with an architect, nor has direct access to the architectural
press. Consequently, what an architect does continues to be
a mystery in the eyes of many people, and as a result it is
difficult for the public to place a positive value on what is
relatively unknown.

While formal architectural education alone cannot be
perceived as a panacea for what ails the profession, certain
levels of awareness and habits that are rooted in the
educational process take shape when students become
professionals. There is increasing evidence that the gap
between students’ educational experiences and the
effectiveness of those experiences in implementing change in
the physical environment is growing larger. This dilemma
suggests that we must embark on an effort of educational
reform.

Today architects need to face the challenge of environmental
degradation and the implication of public buildings, urban and
rural places as a glaring social and environmental injustice.
Architects play a crucial role in effecting change and need to
assume a greater responsibiity in promoting social,
environmental, and democratic issues. Architects need to be
ethically involved in the creation of a sustainable environment
because it involves the sustainability of the profession as well.
This is a question of responsibility both for the cultural heritage
in the built environment, and for its development in accord
with human needs and expectations.

Schools of Architecture, then, need to define a new code of
professional ethics. The teaching and leaming processes
need to enhance the necessary social and scientific skills to
cope with these crises. Students must be free to develop the
knowledge, design skill and strategies for intervention needed
o cope with ecological and environmental degradation within
the context of social deprivation and a democratic deficit. It is
necessary to produce a better set of social constructs than
the ones presently available, and thus creating a new and
better sort of human being (Rorty, 1991, 250). This requires
expanding the educational domain beyond the confined
boundaries of the limited assumptions upon which existing
conditions are based.
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Morris Hunt) cmooenvpoBan 0b6pasoBaTENbHYIO MPOrPaMMy
Ha OCHOBE CBOEro 0byqeHvst B Okosb-ae-bo3-Ap. OgHaxo
CTeHOapT aMEepVKaHCKOro apXUTEKTYPHOrO 0Bpa30BaHVis
3aUI0XKMN He OH, a Yuiesm Pobept Yaiip (Willam Robert
Ware), KOTOpbIA M3yYnsl apXUTEKTYpPHOE 0bpasoBaHie
EBpOMsI 1 gan »xv3He 06pa3oBaTebHOM MporpaMve, nogod-
HOWM HEMELIKO CICTeME ayaMTOPHOrO OBYYeHUS UHXKEHEeP-
HOMy [Oefny WM UCTOpVM B MPOTUBOBEC (DPaHLYy3CKOMY
«603apT» aKUEHTY Ha MPOEKTPOBaHA U TPaUHECKON
nogade. MHorvie OCOBEHHOCTM COBPEMEHHOV MPOEKTHOM
CTYAMN — HEMNPEPEKAEMbIN aBTOPUTET KPUTVKA, 6e3aHa
3aTpaqvBaEMoro BpPeMeHn, POKYC Ha SCKV3HbIX PELLIBHMSIX,
penkoe 0BCYKAEHNE MONL30BATENEN WM KIMEHTOB —
SABMVICb MPOOyKTOM 150-neTHel CUCTeMb.

ApXUTEKTYPHbIE Meaarori 00CY>XAa0T POfb apXUTEKTOPA C
TEX CamMblX MOp, Kak 6bl0 HopMasM30BaHO MPOMECCHO-
HaslbHOe 0BpazoBaHVie. ECTh Takvie, KTO s MoaASpKaHVs
YyBCTBA CBOEBPEMEHHOCTU HEMPEPLIBHO MaHUMYSIPYIOT
Y4EBHLIMM MiaHaMM, MOMOSHSIS MX TEeMaTUYECKVIMM 0bNacTs-
MM, KOTOPLIE BOMMOLLAIOT TEKYLLINE NHTEPECH!. YTOOLI rapaH-
TVPOBaTb KAYeCTBO MOArOTOBKM, PESISBAHTHOCTb M KOMIMe-
TEHTHOCTb CTYAEHTOB, CYLLECTBYET (hopMasbHbI U CTROMAN
MPOLIECC aKKPEAUTALIMN LLIKOS apXMTEKTYPbI. ECTb B 130bITKE
pervioHasbHbIe, HaloHabHbIe 1 MEXKOyHapOAHbIe KOHDe-
PEHLMN, e Meaaror BCTPEHaTCs Ans OBCY>XAEHUA U
MPeHVin © CMyTHOM By/ylLieM apXUTEKTYPHORO obpasoBaHys
1 npodheccun. HemaBHne AVCKYCCUN O PO apXUTEKTOPA
MOKa3bIBAIOT CY>XKEeHWe Noms MPUHSATUS NMpodeccren peLLe-
HUI 1 BO3OEMCTBIME STOI MPOLECCa Ha CHYDKEHNE KadecTBa
cpepl.

Ecim Mbl cobrpaemcst BbISICHATb, KakoBa 9(MEKTVBHOCTb
APXUTEKTYPHOIO 0Bpa3oBaH s B hopMMPOBaHAM By ayLLmx
npoeccoHanoB, TO MOXEM 9TO OT4aCTU  OLEHWTb
Ka4ECTBOM PEaNM30BAHHON apXUTEKTYDbI U TEM, HACKOBKO
0OLLIBCTBO YAOBNETBOPEHO BKIAAOM apXUTEKTOPOB. Tenepb
\PKE HE CTaBUTCS MO, COMHEHVE TO, YTO MHOIOE 113 CO3AaBa-
EMOI0 apXUTEKTOPOM HEBUAMMO, OTHaCTU STO OOBSCHAETCS
TeM (PaKkTOM, YTO YMOMSIHYTOE MHOMOE COKPLITO B YaCTHbIX
BRAOeHVIsX, Kyda nybmvka NPOHVKAET PEOKO, B OT/M4ME OT
pesyfbTaToB Tpyna Apyrvx Mpodeccvid, rae ObLLECTBEH-
HOCTb HarpsMyl0 KOHTaKTUPYET C  MPeOoCTaBNsEMbIMM
npodeccroHanbHbIMK - YCIyrami,  Takke 04eBMaHO, YTO
nyornvka B YCAOBUSIX OBbIMHLIX HE BCTYMaeT B KOHTAKT C
APXUTEKTOPOM U HE UMEET MPSIMOro AOCTYra K apXUTEKTYP-
HOV Mepvioavke. B uTore, YTo UMEHHO apXUTEKTOP [AenasT
OCTaETCA 3arafgko B [asax MHOMMX JItopen, a nybmunke
TPYOHO OLIEHWTb MO3UTMBHO TO, YTO €M OTHOCUTESBHO
HEVBBECTHO.

XoTs1 hopMasbHOe apXUTEKTYPHOS 00pas3oBaHNe HE MOXKET
BOCMPUHVMETBCS]  Kak MaHaless OT Toro, 4Yem 6onbHa
npodeccusl, ONPenenEHHbIE YPOBHIM OCO3HaHWS 1 MPUBbLIY-
KW, YKOPEHEHHbLIE B MpoLiecce 0By4eHnst 0bpeTaroT hopMy
Moc/e TOro, KaK CTyAEHTbI CTAHOBSTCS MPOECCUOHAIAMM.
CyLLecTByeT Bcé 60sblLIE CBAAETENBCTB TOrO, YTO MPONacTb
MeXy CTYAEHHECKM 06pa30BaTENBHBIM OMLITOM M Sthdek-
TVIBHOCTBIO STOFO OrbiTa B OCYLLIECTBAEH/N MEpeMeH B
DUBNYECKON Cpefe CTaHOBATCSI BCE LWMpe. Hamvdve aTton
OVNEMMbl MPEearonaraer, YTo Mbl AOSDKHbI MPEAnPVHATE
yCUmst sl pedoopM1pOBaHIS 0BpasoBaHws.

CeroaHs apXUTEKTOPLI AOSMKHbBI MPVHATE BbISOB ASrpadaLin
cpedbl M MOCAeACTBUN TOro, YTO OOLLECTBEHHbIE 3AaHNS,
FOPOACKME N CENBCKAE MPOCTPaHCTBA BOMMOLLAIOT 3Uso-
LYl COLMaUIbHYIO W CPEOOBYIO  HECrpaBem/MBOCTb.
ApPXUTEKTOPbI MIMPaIOT PELLAIOLLYIO POSlb B CTVIMYIPROBAHN
NEPEMEH 1 OOMKHbI B3ATb Ha CE0s OOSbLLYIO OTBETCTBEH-
HOCTb B MPOABVPKEHWM COLIMATbHBIX, COEA0BBIX 1 AEMOKDa-
TUHECKMX BOMPOCOB. APXUTEKTOPb! HYXKOAOTCH B TOM, YTOObI
OblTb 9TUYECKV BOBMEYEHHLIMM B CO3[aHVE YCTONYMBOM
Cpebl, MOTOMY YTO 3TO MOOPA3YMEBEET TAKKE U YCTONYM-
BOCTb CamoW mpodecci. OT0 BOMPOC OTBETCTBEHHOCTM
KeK mepep KyMsTypHbIM Hacneoyem B MOCTPOEHHOV Ccpene,
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For example:

eSchools of Architecture should demonstrate a commitment
to responsible architecture deriving from ecological, social
and democratic imperatives.

eSchools of Architecture should redefine professional
responsibllity such that the primary goal is towards building
users and their empowerment.

eSchools of Architecture should orient the profession, the
local community, clients and buiding users towards
ecologically sound and socially just democratic processes
and solutions.

eSchools of Architecture should encourage interdisciplinary
and collaborative education and research targeted towards
responsible architecture.

eSchools of Architecture should encourage students to
acquire a global perspective on all issues that effect design
activity. These include: poverty, gender, and ethnicity.

For four decades, | have been exploring the implications of
experiential leaming theory and its application to design
education. The rewards of this long involvement with
experiential leaming have ranged from the discovery of an
intellectual perspective on student learning, to techniques of
experience-based education that have added vitality to my
teaching. This view stems from the lack of civic engagement
and a search for more “authentic’ forms of instruction,
wherein students more readily see, act on, and leam from
connections between academic content and problems of real
life (Sanoff, 2007).

Drawing from the origins of experiential leaming from the
works of John Dewey and Kurt Lewin, my work is based on
VWygotsky's (1978) view that learning from experience is the
process whereby human development occurs. Another
important innovation contributing to the development of
experiential leaming stems from the work of Kurt Lewin
(1951). The consistent theme in Lewin's work was his
concermn for the integration of theory and practice. This
action-research method is an integrated process that begins
with the students’ direct experience followed by collection of
data and observations about that experience. This method
has proven to be a useful approach to planned change
interventions in small groups and large complex organizations
and community systems (Small, 1995). Dewey’s conviction is
that community building, democracy-building and learning
are essentially the same thing and mutually dependent upon
each other. For Dewey, effective leaming, like democracy is
oriented toward collective problem solving and depends
upon reflection, discourse, and experiment (Jacoby, 1996).
Dewey's theory of democratic education emphasized that
students should be able to help shape their own leaming,
help form their curriculum, and reflect on its value.

The implications of a renewed approach to design education
and students’ experiences can be described in prevailing
learming theories such as:

* What is learned is likely to be available for use if it is leamed
in a situation much like that in which it is to be used and
immediately preceding the time when it is needed.

e [ eaming takes place through the active behavior of the
student. It is what he/she does that is learned, not what the
teacher does. The essential means of an education are the
experiences provided not the things to which the student is
merely exposed.

¢ Environmental learning occurs best in a curriculum structure
based on problem identffication and solution, drawn around
experiences that focus the attention of the leamer on the
environment and link all relevant economic, social, technical,
and political information.

TaK 1 Mepen, PasBUTUEM MOCNEOHEN B COMMacu C YenoBeye-
CKVMW HY>XOaMIA 1 OXXOAHNSMA.

LlIKkonam apx1TeKTypbl, B TakoM Ciyyvae, HeobxoovMo
MPVHATE /18 Cebst HOBbIM KOAEKC MPOECCHOHATEHOM
STVKU. [pOoLIECCHI 0BYHEHNST U UBYHEHWST AOMKHbI YYULLINTD
COLMIIEHBIE 1 aKaLEMUHECKIE HaBBIKM, HALIENEHHBIE Ha TO,
YTOOb! CMPaBASATLCS C STUMK Kpuaicamu. [epen cTyaeHTa-
M/ HE [OO/DKHO OblTb MPENATCTBAM B Pa3BUTUM 3HAHWNA,
MPOSKTHbIX YMEHWIA W CTpaterii [ OCYLLECTBIeHs
BMeELLATeNbCTB, TPEOYeMbIX A1 MPEeQnoNneHns SKomorvye-
CKOWM 1 CPEedoBOM [erpafaLym B KOHTEKCTE COLMabHbIX
JNLLIEHMA 1 fedmLvTa AemMoKpaTin. Heobxoammo nponsBo-
O1Tb 60/1ee COBEPLLEHHbIN HABOP COLMASBHBIX KOHCTPYK-
TOB, YeM Te, YTO MMEIOTCS B HaiMyMM CEeroaHs W, TakiM
06pa3oM, CO30aBaTb HOBLIA 1A MyHLUNIA COPT YENOBEHECKOrO
cywectea (Rorty, 1991, 250). O10 TpebyeT pacLLMpeHs
06pa30BaTENBHONO MPOCTPaHCTBA 38 CTECHEHHbIE Mpeness
TEX JIMMUTVPOBEHHBIX OOMYLUEHNA, HA KOTOPBIX MOKOUTCS
CYLLIECTBYIOLLIEE MONOXKEHVIE AEN.

B Tom uncre:

ol koMbl OOMKHbI  OBMOHCTPMPOBETE  MPUBEPXKEHHOCTHb
OTBETCTBEHHO apXUTEKTYPE, BIBOOVIMOW 13 9KOIOMHECKO-
[0, COLIMAbHOMO 1 AEMOKPaTUHECKOTO MMMEepaT Ba;

oL IKOJTbl apXUTEKTYPbI AO/MKHbI MEPEHECTU aKLIEHT MPohec-
CVOHaJTIbHOW  OTBETCTBEHHOCTU TakvM  06pasoM, YTOBbI
KOHEYHOM Lieflblo CTa/v MOMb30BaTeM 3AaHUiA, paclunpe-
HVIE X MPaB 1 BOSMOXHOCTEN;

|| [KOMbl apXUTEKTYPb! AQ/PKHBI OPUEHTUPOBaTL MPOdec-
CVIIO, MECTHBIE COOBLLECTBE, KIMEHTOB U KOHEYHBIX MOM530-
BaTeNel Ha SKONOMMHECKM COBEPLLEHHbIE W COoLManbHO
CcrpaBenvBbIe AeMOKDaTUYECKME MPOLIECCHI U PELLIEHNST;
ol IKombl apXMTEKTYPbI OO/MKHbI NOOLLPATE MEXOVUCLIAMM-
HapHOE W KOMMeKTVBHOE ObyyeHVe U 1CCnenoBaHus,
HaLeNeHHbIe Ha OTBETCTBEHHYIO apXUTEKTYPRY;

ol Ikombl  apXMTEKTYPbI  [O/KHbI  MOOLLPSTE  CTYAEeHTOB

MPVOOPETaTL MMODANbHOE BUAEHVE BCEX TEX BOMOOCOB,
KOTOPbIE BIMSIOT Ha MPOEKTHYIO AeSTelbHOCTL. B Tom Yicne
— BOMPOCOB BEAHOCTY, MOMa W HalMIOHaTbHOCTU.

Ha MpoTspKeH BOT yxKe YETHIPEX ASCATUIETUN 51 13y4dalo
TEOPWIO  SMMMPVYECKOrO ODYYEHUA W €€ MpUMEHEHVE B
MPOEKTHOM 0bpa3oBaHW. Harpaap! 3a aTy A0Sryt0 MpUBEP-
>KEHHOCTb TEOPUM PaHKNPYIOTCA B AMana3oHe OT OTKPLITUA
HEKON  VHTENNEKTYasTbHOM  MEPCIEKTUBLI - CTYASHYECKOrO
0ByYeHUsT [0 KOHKPETHbIX TEXHUK 9KCMepUMEHTaNbHO
hyHOMPOBaHHOO 06Pa30BaHIS, MPVAABLLIMX XKUSHECTIOCOD-
HOCTVM MOEeil Meparorke. JTa Mnosulys BepéT Hayano B
HEOOCTATOYHOW MPEPKOaHCKOM BOBNEYEHHOCTY (K — CTyaeH-
TOB) V1 B MOVCKEe Bonee «ayTeHTUHHbIX» (hopM NpernonasaHms,
B KOTOPbIX CTyOEHThI fierye BOCMPUHMMAIOT, BOSOEACTBYIOT
Ha 1 U3BIEKAIOT YPOKN 3 CBASEIN MEXY aKaOeMUHECKIM
KOHTEHTOM M MpobremMamMm peatbHoi »kiaHn (Sanoff, 2007).
Bocxoost K MCTOKaM  SKCMEPUMEHTASTBHOMO  0By4eHVs B
TRyOax [hxoHa [btov 1 KypTa fleBnHa, Mo Moaxo onvpaeT-
CA Tarke Ha BugeHne Beirotckoro (1978), uto nosHaHve 13
OrbiTa €CTb MPOLECC, B KOTOPOM MPOVCXOOAUT PasBuUTve
Yenoseka. [pyras BadKHas WHHOBALWS, BHOCSLLAS CBOM
Bk/1a B POPMMPOBAHNE TEOPUIA SMIMIMPUHECKOrO 00YHEHUS,
6epET Hauano B pabotax Kypta fesuHa (1951). MNocTosH-
HbIM X pedbpeHom Bblia 3abota 06 UHTErpaLM TEOPUM 1
npakTVkv. MeTop, 1ccnenoBaHuist B AECTBAM ECTh eMHbIA
MPOLECC, KOTOPbIA HAYAHAETCS MPUOBPETEHNEM CTYLOEHTOM
HEMOCPSACTBEHHOMO OrbiTa, 32 YeM criefyeT COop AaHHbIX U
HabMOOEHNM MO MOBOMY 3TOrO OMbiTa. STOT METOL, AOKa3an
CBOO MOMIE3HOCTL ANA MPOEKTHBIX MHTEPBEHLIMIA C LESBIO
MepemMeH Kak B MastbIX rpymnnax, Tek 1 B 60fbLUMX CAOXKHbIX
OpreHm3aLMsax 1 cUCTeEMax MECTHbIX coobluects (Small,
1995). YoexkneHve [1pton COCTOSNIO B TOM, YTO
hopMUPOBaHNE MECTHBLIX COOBLLIECTB, YKPEnIeHne
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Clearly the central argument is the need for more effective
methods of teaching architectural design.

[EMOKPATVM U MO3HaHWe ecTb MO CyTW OJHO W TO >Ke, rae
BCE B3aVMOCBA3aHO C oCTaslbHbIM. s [Ibton adhdexTvs- | /

ne'erences \\\ Hoe obyyerne, MomobHO AEMOKPAETUM, OPUEHTVDOBaHO Ha

KOMNEKTUBHOE PELLIEHWE MPOBNEM 1 3aBVICAT OT Pa3MbILLINE-
B“ﬁ n“nrnam“ﬂ HYS, 0BCY>XOEHAS 11 aKereprMeHTa (Jacoby, 1.996). Teopus

OEMOKPATUHECKOrO 06pa3oBaHus [ston nofyepKkmBana, YTo

0By4HaoLLMMCs  OO/PKHO OblTb MO3BOSISHO Y4aCTBOBaTL B

opMMpOBaHM  COOCTBEHHOMO — MpoLIecca  MO3HaHs,
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